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education format. 
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The purpose of this chapter is to examine the 
importance of Principals' perceptions of their roles and 
responsibilities. This chapter identifies important 
terminology, the purpose, research design, research 
questions and hypotheses for this study. Also, this 
chapter discusses the educational significance that this 
study could have in the field of Special Education. 
In previous years, numerous studies have explored the 
roles of Special Education Administrators and Special 
Education Teachers in working with handicapped students. 
A substantial amount of research has also been conducted 
on the role of regular education as it pertains to special 
education. There is a scarcity of research in the 
literature pertaining to Principals' perception regarding 
what their roles should be in special education. 
Principals have a tremendous responsibility to all 
students including the handicapped, and most Principals 
are aware of the importance of this responsibility. 
Earlier research suggests that Public Law 94-142 does 
not address the role of Principals in decision-making 
functions as it relates to exceptional education services 
(Lietz and Towle, 1978). Since Principals have a 
responsibility to every student, it is apparent that 
Principals should have an active role in the operation of 
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special education programs in their schools. Principals 
may have some major concerns with taking a more active 
role in special education. One possible concern is that 
many of them may perceive that they do not possess suffi¬ 
cient knowledge regarding special education. At least one 
researcher noted that major decisions concerning services 
to special education students in large cities are 
typically made by superintendents, their staff and school 
boards with very little input from school Principals. 
Consequently, Principals have found themselves responsible 
for the delivery services to handicapped students to 
handicapped students about which they have limited know¬ 
ledge or input (Almanza, 1976). More current research 
(Hilton, Faught and Hagen, 1984) suggests that some 
Principals continue to find themselves in need of more 
knowledge about special education, particularly in the 
area of evaluating special education classrooms. This 
research points out that the mandatory special education 
coursework often taken by Principals on exceptional 
children did not prepare them to evaluate special 
education and that Principals are in need of measures that 
will assist them in judging both the quality and quantity 
of education that children receive in special education 
classes. Studies further suggest that in schools where 
there are Special Education Administrators, Principals may 
sometime find that their roles may overlap. Additionally, 
3 
this research further suggests that without clear 
guidelines, role conflict rather than cooperation could 
result (Lietz, 1978). 
Increases in administrative responsibilities related 
to the education of handicapped children could cause 
problems between Special Education Administrators and 
building Principals throughout the systems and building 
level conflicts between Principals and Special Education 
Administrators present at the school (Lietz, 1978). One 
study suggests that conflict between the two groups could 
be lessened if Principals and learning disability 
specialists would work closely to comprehend and accept 
the Principals roles. This effective relationship between 
Principals and learning disabled teachers could promote a 
smooth running school as well as job satisfaction and 
student achievement (Cheek and Lindsey, 1986). 
Other research indicates that the Principal bears a 
responsibility of placement of children and is entitled 
legally to a voice in every IEP (O'Reilly, 1986). It 
appears that the most current trends emphasize some roles 
that Principals should be responsible for implementing in 
special education programs. Some of the roles suggested 
in the research are: (1) Serving on a Multi-Disciplinary 
Assessment Team; (2) Tackling various legal and ethical 
issues surrounding the implementation of Public Law 
94-142; and (3) Fostering Positive Attitudes toward 
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special education. There are other possible roles 
mentioned throughout the literature, however, there 
appears to be no consensus in the literature as to which 
roles take precedence over other roles. Principals, as a 
result, may be left with the task of prioritizing their 
responsibilities to special education programs based on 
their perceptions as to what is important. 
There is a scarcity of research regarding what 
Principals perceive their roles should be in providing 
delivery services to special education programs. There 
are several factors that may be important to a Principal's 
perception of his/her role as it relates to special 
education. 
One possible factor is the background of the 
Principal. Principals that have courses or degrees in 
special education may have different perceptions of their 
roles in special education than the ones that have not had 
any courses or degrees in special education. Similarly, 
there is some indication that previous teaching experience 
may affect on Principals' perception of their roles than 
Principals that have never taught special education 
students. 
In addition to background, another possible factor 
may be whether or not there is a school-based special 
education administrator present. Principals that have 
Special Education Administrators present at their schools 
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may have a different perception of their role than 
Principals that must assume the sole responsibility of 
delivery services at their schools. 
A limited amount of research currently exist 
regarding principals' perception of their role in Special 
Education. This study will attempt to extend the data 
available on this subject through an investigation of high 
school Principals' perception of their roles in Special 
Education. 
Statement of the Problem 
As the chief administrator, the Principals' role in 
establishing the appropriate tone for all programs, 
including special education, is significant. Although the 
Principal's real or actual roles in special education may 
be similar in some schools, Principals have their own 
perceptions as to what their roles should be regarding 
special education. 
Purpose 
The purpose of this study is to compare high school 
Principals' perception of their roles in special education 
and to examine those factors which may influence the 
school Principals' perception of that role. 
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Research Questions 
The following research questions were developed to 
guide this study. 
1. What is the relationship between former training 
in special education and Principals' role 
perceptions regarding special education? 
2. What is the relationship between prior teaching 
experience in special education and Principals' 
role perceptions regarding special education? 
3. What is the relationship between the presence of 
a school-based special education administrator 
and Principals' role perceptions regarding 
special education? 
Hypotheses for this Research 
The Hypotheses for this research are as follows: 
Hypothesis 1: Principals with former training in special 
education will perceive themselves as assuming a higher 
level of responsibility in special education than 
Principals with no former training. 
Hypothesis 2: Principals with school-based Special 
Education Administrators will not perceive themselves as 
assuming a higher level of responsibility than Principals 
without school-based Special Education Administrators. 
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Definition of Terms 
Special Education — Regulations related to Public Law 142 
define special education as "specifically designed 
instruction, at no cost to the parent, to meet the 
unique needs of a handicapped child, including 
classroom instruction, instruction in physical 
education, home instruction, instruction in hospitals 
and institutions. The term includes speech pathology 
or any other related service, if the service consist 
of specifically designed instructions at no cost to 
the parents, to meet the unique needs of a 
handicapped child and is considered "special 
education" rather than a "related service" under 
state standard. The term also includes vocational 
education if it consists of specifically designed 
instruction at no cost to the parents, to meet the 
unique needs of a handicapped child (Rules and 
Regulations, Public Law 94-142, Federal Register, 
August 3, 1977). 
Attitude — Behavior representative of feeling or 
conviction. (Webster, Noah, 1963) 
Background — Background in this study includes the number 
of years a Principal has taught special education. 
Background also includes the number of courses and 
inservices Principals have completed in special 
education as well as whether the Principal has a 
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degree in special education. 
Perception — The ability of an individual to perceive and 
interpret his/her environment. (Davis, 1986) 
Role — A function performed by someone or something in a 
particular situation, process or operation. 
(Webster, Noah, 1963) 
Contributions to the Field 
This study is important because Principals are the 
chief administrators in their schools. As the chief 
administrator, the Principal's perception of his/her roles 
in special education is important. If Principals believe 
that they should be performing tasks or assuming 
responsibilities that they are presently not taking on, 
disharmony and role conflicts could develop between 
administrators and other special education licensed 
personnel in the school. Principals and other 
school-based special education personnel must develop open 
and positive channels of communication and work together 
for the benefit of all handicapped children now and in 
future years. 
Limitations of the Study 
There are several limitations of this study. One 
limitation is that the study may yield invalid results if 
questions are not answered truthfully. Also the sample 
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population was limited to a small population of Principals 
in one metropolitan area. A survey of a broader area 
could possibly yield different results. The last 
limitation that I will mention is that this study only 
focused on two factors influencing Principals' perception 
when there could be other factors. 
Chapter II 
Review of Literature 
10 
The purpose of this chapter is to summarize previous 
as well as current literature findings on Principals7 
roles or responsibilities in special education. This 
chapter also discusses some of the significant factors 
that can influence Principals7 perception of their role in 
Special Education as cited in the literature to date. 
Impact of Public Law 94-142 on Principals7 Roles 
Preliminary research suggests that Public Law 94-142 
does not address specific responsibilities for Principals 
as it relates to special education (Lietz and Towle, 
1978) . Conseguently, over the last decade the role of the 
Principal has varied between and within school districts. 
Researchers have described or suggested various roles that 
Principals have assumed in special education. However to 
date, there are no specific roles that have been 
designated for all Principals. One author suggests that 
Principals must be aware of the history of American 
education as well as the objectives of American education 
in order to operate as the head of their schools (Ovard, 
1966). Since education in America is available for all. 
Principals are considered as the captain whose 
responsibility is to all students including the special 
education students. 
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Prior to Public Law 94-142, Principals assumed some 
roles in special education that are now performed by 
specific licensed personnel (Lietz and Towle, 1978). 
Clearly, there is a need for a delineation of roles and 
responsibilities. Research suggests that Principals' 
roles in special education have been very diverse. Their 
roles are not definite and may depend to some extent on 
their ideas of what is important to them. 
One researcher suggests that the key role played by 
Principals in sharing the Individualized Education 
Programs (IEP's) to the parents/guardians of a handicapped 
child is an essential part of the commitment to educating 
all children. This role is considered to follow other 
roles such as identification, consultation, staffing and 
planning (O'Reilly, 1986). 
Other researchers (Cheek and Lindsey, 1986) suggest 
that there are some major responsibilities that Principals 
should exercise in their schools. Among these roles are: 
(1) "Principals interpersonal relationship 
responsibilities which includes the princi¬ 
pal as a leader, figure head and liaison; 
(2) The Principals information processing roles 
(e.g. monitor, disseminator and spokes¬ 
person) ; and 
(3) Principals' decision-making responsibili¬ 
ties (e.g. change agent, disturbance 
handler, resource allocator and evaluator." 
(p. 280). 
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Role of the Principal as an Administrator 
Researchers have emphasized that Principals must 
exercise their role as a leader and teachers must support 
Principals in their roles. Noting that Principals are 
spokespersons for their school, the researchers also 
suggest that Principals must be allowed to promote 
programs for regular education as well as special 
education (Bonds and Lindsey, 1982). 
Mclnerney and Swenson (1988), suggest that adminis¬ 
trators broaden their involvement in the instructional 
program to include special education. A suggestion was 
made to do this through participation in what is called a 
multi-disciplinary assessment team. This team is made up 
of a group of persons including at least one teacher or 
specialist with knowledge in the area of suspected 
disability. Principals can establish a procedure to make 
sure that this assessment team is utilized to help schools 
become more responsive to all students which includes 
special education students. 
Research continues to support the premise that 
Principals' roles are numerous as well as diverse as it 
pertains to special education. The Principal's role 
within a school has been described as a "marginal role" 
that is characterized by pressures from peer groups as 
well as conflicting reference. (Cotton, Patterson, Browne 
and Cotton, 1976). In order for a Principal to maintain 
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marginality, he or she must: understand the demands, 
desires, motivations and aspirations of each pressure 
group. The Principal must then be able to reconcile these 
with his/her own standards in order to preserve harmony. 
(Brenan and Brennan, 1988). They imply that Principals 
must strive to make the best possible choices that can be 
made in the best interest of all not catering to any one 
pressure group but taking into account all pressure groups 
that make up the school. Special education students and 
their teachers are an important aspect of the school and 
represent the voice of a pressure group that cannot be 
ignored. 
As a whole, research suggests that Principals' roles 
have been and continue to be numerous and diverse. Yet, 
Principals must be able to cooperate with other Special 
Education Personnel to avoid confusion and role conflict. 
Establishing clear cut roles for Principals could help to 
eliminate these problems. 
Factors Influencing Principals' Behavior 
Related to Special Education 
Trider and Leithwood (1988), report that a limited 
amount of research has been conducted on the factors 
influencing a Principal's behavior. However, according to 
them. Principals' professional experiences, beliefs and 
values to a great extent determine what Principals do. 
14 
This study which was conducted to aid others in 
understanding what Principals do also suggests that (1) 
educational experiences; (2) beliefs about what is 
appropriate for students; and (3) knowledge of special 
education are factors that influence the policy 
implementation activities of Principals. 
O'Reilly and Squires (1985), reported a survey of 200 
Principals on two instruments. The Attitude Toward 
Disabled Persons Scale and the Perceived Problems Opinion 
Scale. The purpose of the research was to determine the 
relationship between Principals' attitudes toward excep¬ 
tional persons and their perception of problems they might 
encounter implementing Public Law 94-142. The researchers 
concluded that if the Principal's attitude was positive 
he/she would not perceive as many problems implementing 
the law. 
Other research studies emphasize the importance of 
Principals' attitudes toward special education students. 
Leibfried (1984), suggests that the demands of Public 
Law 94-142 have not fostered positive attitudes toward 
special education by some administrators. The first step 
in becoming an advocate of special education is to 
emphasize positive attitudes, (p. 113). 
Similar research (Splawn, 1987) cites that all 
states, with the exception of Michigan, require a 
Principal's certificate and agree that in order to be 
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certified, a person should: 
1. "Hold, have held, or be eligible for some 
type of teaching certificate; 
2. Have had experience as a classroom teacher; 
3. Possess at least a master's degree; and 
4. Have completed an approved program in 
school administration." (p. 89). 
There is little agreement among researchers as to 
whether the teaching certificate should be elementary or 
high school, what would be an appropriate number of years 
of teaching experience or what courses should be part of an 
approved program. 
Other investigations suggest that university prepara¬ 
tion in special education and professional training in 
administration of special education have been minimum as 
well as fragmented. (Lindsey, 1986). 
Training In Special Education 
Several studies examined the processes by which 
Principals acquired their knowledge about special 
education. Among the most frequent cited were faculty 
meetings planned by teachers and administrators, inservice 
by outside consultants and workshops. (O'Reilly, 1985). 
Davis (1980), suggests that: 
"Principals typically had received 
extremely little exposure to special 




2. Principals consider formal training in 
special education for Principals to be 
important; and 
3. Principals view their time involvement with 
special education issues to be considerably 
increased as a result of recent legisla¬ 
tion." (p. 89). 
Hilton, Faught and Hagen (1984), report that many 
Principals have to acknowledge to themselves that their 
understanding of special education is limited. The college 
courses that were taken that dealt with the exceptional 
child and the administration of special education did not 
prepare them to evaluate special classes. They also 
suggest that many Principals need measures that will assist 
them in judging the quality and quantity of education 
received by children in special education classes. 
There were no specific research studies that 
documented what influence a school-based Special Education 
Administrator had on Principals' perceptions. However, 
some research suggests that the delivery of services to 
special education students requires a cooperative effort by 
both special education personnel and building Principal. 
Leitz and Towle (1978), cite that increases in educating 
children responsibilities to levels desired by large-city 
officers could infringe upon the levels that are designated 
by Special Education Administrators. These infringements 
could cause conflicts between Special Education Administra¬ 
tors and building Principals system-wide and building level 
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conflicts between Principals and special education 
personnel at their schools. 
The results of another study indicated that a 
substantial amount of role ambiguity existed among 
professional personnel with regard to the recognition of 
job functions. This study also indicated that educational 
administrative responsibilities was the area that showed 
the greatest ambiguity and misinterpretation and that it 
was the Principal's role that was most often subject to 
differential perceptions between teacher and Principals. 
Results of this research further indicates that role 
clarification was a problem that warranted attention at the 
local education agency level. (Crossland, Fox and Baker, 
1982). 
This research study will compare Principals' 
perception of their roles in special education and those 
factors influencing perception. Factors examined are 
experience and presence of a school-based Special Education 
Administrator. 
Summary 
This review of literature summarizes preliminary and 
current research studies on Principals' roles in Special 
Education. Over the years principals have assumed various 
roles in Special Education. There are no specific or 
mandatory roles Principals should assume. Consequently, 
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Principals are sometimes guided by training, beliefs and 
values as to what their roles should be. Research studies 
support the notion that Principals should have clearer 
guidelines as to what roles they should assume in Special 
Education programs. This could help to avoid possible role 
conflicts and promote cooperation between administrators 





This chapter describes the methods and research 
procedures utilized in this study which include (1) the 
research design, (2) research methods (the instrument, 
subjects and methodology), and (3) techniques for the 
analysis of the data. 
The Research Design in this study was a Descriptive 
Research. The survey method was employed in this study. 
A survey gathers information about variables rather than 
information about individuals. Survey questions are 
usually designed to provide information about variables 
rather than to relate variables one to another. (Jacobs 
and Razovich, 1972). 
Principals' Roles Perception Instrument 
Section I of the questionnaire utilized in this study 
contained demographic data. Section II of the 
questionnaire contained questions that were designed to 
address some of the research questions in this study. 
Section III contained 27 tasks that administrators could 
perform in Special Education. These 27 tasks were defined 
as key operational and decision-making tasks in Special 
Education by the Council for Exceptional Children's 
Special Education Administrative Policies Manual. 
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Principals were asked to check the level of responsibility 
they felt they should have for each task. The levels of 
responsibilities were as follows: 
(1) Primary Role: The Principal should assume 
full responsibility; 
(2) Support Role: The Principal delegates 
responsibility to Special Education Personnel and 
serve as a support person; and 
(3) No Responsibility: The Principal should 
assume no responsibility for this role. 
Subiects 
Seventeen Principals in a metropolitan inner city 
public school system were mailed questionnaires. Fifteen 
percent of the high school Principals surveyed indicated 
they had less than ten years of teaching experience. 
Eighty-five percent indicated that they had ten years or 
more of teaching experience. Less than one percent 
indicated that this teaching experience was in Special 
Education. All of the Principals surveyed had degrees 
above the college level with thirty percent having 
doctorate degrees, forty-seven percent specialist degrees, 
and twenty-three percent held only master degrees. 
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Methodology 
Permission to send questionnaires to high school 
Principals was granted from the Public School System's 
Research and Evaluation Department. Out of the 17 mailed 
questionnaires, 11 were received. Next a follow-up letter 
was sent to the Principals. Two additional questionnaires 
were then received. Therefore, a total of 13 were 
received. 
Analysis of the Data 
To interpret the results of this study, a comparison 
of the mean scores was utilized. The means were 
calculated for (1) Principals, with and without former 
training, perceptions of their role in special education 
(2) Principals with and without school-based administra¬ 
tor's perceptions of their role in special education. A 
t-test was conducted to test the level of significance of 




The purpose of this chapter is to present the results 
of the research and a discussion of the Hypotheses that 
were tested. 
Among the 17 surveys sent, 76% were received. A 
profile of the Principals surveyed indicated that the 
average high school Principal is male with 10+ years of 
teaching experience. An analysis of the respondent data 
revealed that 92% had teaching experience in areas other 
than special education. Sixty-two percent of the 
Principals indicated that they had a school-based Special 
Education Administrator. 
A majority of the Principals surveyed agreed that 
teaching special education classes prior to becoming a 
Principal influences an administrator's perception of 
his/her role in special education. Sixty-nine percent of 
the Principals surveyed indicated that most of the training 
in special education was obtained through College courses, 
Inservice Training or Staff Development Training. A 
combination of training types was often cited. Thirty 
percent of the Principals indicated that they had not 
received any training in special education. 
A mean was computed on the perceptions of Principals 
with and without former training. Principals with and 
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without former training tend to view the 27 tasks listed 
in the survey as responsibilities in which they should 
assume support roles. (See Tables 1 and 2.) 
Table 1 
Principals with former Special Education training 
perception of their role in Special Education 
Principals Primary (x6) Support (x3) 
No Respon¬ 
sibility (xO) Total (x)2 
1 13 78 9 27 5 0 105 9 
2 7 42 19 57 1 0 99 9 
3 12 72 14 42 1 0 114 144 
4 5 30 13 54 4 0 34 324 
5 17 102 9 27 1 0 129 729 
6 4 24 22 66 1 0 90 144 
7 10 60 16 43 1 0 103 36 
a 11 66 14 42 3 0 103 36 
9 0 0 27 81 0 0 31 441 
Table 1 describes the responses of principals with 
former training to the 27 responsibilities. 
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Table 2 
Principals with no former Special Education training 
perception of their role in Special Education 
This table describes the responses of principals 
without former training to the 27 responsibilities in the 
survey. A t-test was conducted to test the level of 
significance of the data from Tables 1 and 2. (See Table 
3-) 
Table 3 







of Measurement t 
Principals with 
former training 102 8 27 5 .066 
Principals without 
former training 101 3 15 14 
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A mean was computed for the perceptions of Principals 
that indicated that they did have school-based Special 
Education Administrators as well as Principals that did 
not have school-based Special Education Administrators. 
These scores indicated that Principals with as well as 
without school-based Special Education Administrators 
perceived the 27 tasks in the survey as responsibilities 
in which they should assume support roles. Tables 4 and 5 
describe the responses of Principals with and without 
school-based administrators to the 27 responsibilities in 
the survey. (See Tables 4 and 5.) 
Table 4 
Principals with school-based Special Education 
Administrators7 perception of their role in Special 
Education 
Principals Primary (x6) Support (x3) 
No Respon¬ 
sibility (xO) Total 
n 9 
x^=(x-ra) 
1 4 24 21 63 2 0 87 9 
2 5 30 18 54 4 0 84 36 
3 13 78 9 27 5 0 105 225 
4 1 6 18 54 8 0 60 900 
5 11 66 14 42 2 0 108 324 
6 7 42 15 45 5 0 87 9 
7 7 42 19 57 1 0 99 81 
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Table 5 
Principals that did not have school-based Special 
Education Administrators' perception of their role in 
Special Education 
A t-test was conducted to test the level of 
significance of the data from Tables 4 and 5. (See Table 
6.) 
Table 6 







of Measurement t 
Principals with 
school-based 
administrators 90 7 16 6 -3.11 
Principals without 
school-based 
administrators 119 6 17 7 
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The two Null Hypotheses in this study were (1) 
Principals that have former training in special education 
will perceive themselves as assuming a higher level of 
responsibility in special education than Principals that do 
not have former training in special education, and (2) 
Principals that have school-based Special Education 
Administrators will not perceive themselves as assuming a 
higher level of responsibility in special education than 
Principals without school-based Special Education 
Administrators. 
The first hypothesis was tested and the research data 
obtained did not support this hypothesis. Principals with 
former training in special education did not perceive 
themselves as assuming a higher level of responsibility in 
special education. Since both Principals with and without 
former training perceived the 27 tasks as responsibilities 
in which they should assume support roles, the Null 
Hypothesis was rejected. 
The second hypothesis was tested and the research data 
obtained did support this hypothesis. Principals with 
school-based administrators did not perceive themselves as 
assuming a higher level of responsibility than Principals 





The purpose of this chapter is to discuss the research 
questions developed to guide this study as well as to 
discuss any recommendations and implications that were 
developed as a result of the research findings. 
There were two main research questions developed to 
guide this study. The research questions were: (1) What 
is the relationship between former training special 
education and Principals' role perceptions regarding 
special education? and (2) What is the relationship 
between having a school-based Special Education 
Administrator and Principals' role perception regarding 
special education? 
Referring to Table 1 in this research study, one can 
see what type of relationship that exist between 
Principal's role perception regarding special education. 
Principals with higher levels of former training have an 
asterisk placed beside their names. If a relationship 
exists between these Principals, then they would have a 
higher total score. However, the higher total scores that 
are listed were not scores of Principals with higher 
former training. Therefore, this table suggests that 
there is no relationship in this study between Principals 
former training and their role perceptions regarding 
special education. 
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In order to answer the second research question of 
whether there is a relationship between having a 
school-based Special Education Administrator and Principals 
role perceptions regarding special education, one would 
need to refer to the total scores of Tables 4 and 5. If we 
assign a value of 1 to all Principals with school-based 
administrators and a 0 to all Principals without 
school-based administrators, we can then establish that the 
Principals in Table 4 should have the higher total scores 
if there is a relationship between Principals with 
school-based administrators and their role perceptions 
regarding special education. 
Principals with school-based administrators, however 
did not have the higher total scores. Therefore, the 
research findings suggest that there is no relationship 
between Principals with school-based Special Education 
Administrators and their role perceptions regarding 
special education. 
There are several implications that can be drawn from 
this study. Results of this study suggest that regardless 
of whether or not Principals have some former training or 
not, they perceive their role as being a support role in 
special education. The reason for this view might be 
because of the type training the Principals have in special 
education. Perhaps these Principals believed that their 
former training was not extensive enough to assume a higher 
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level of responsibility in special education. Another 
possible reason may have to do with the tremendous number 
of other responsibilities that Principals have not just to 
special education, but to all students at their school. 
Results of this study also suggest that Principals 
with school-based Special Education Administrators will 
perceive themselves as assuming the same roles as 
Principals without school-based Special Education 
Administrators. Perhaps training may play a part here as 
well. In other words, if Principals do not feel that they 
have the necessary background or training to assume higher 
levels of responsibilities in special education, it doesn't 
really matter whether they have a school-based 
administrator or not. They still may not feel comfortable 
enough to assume a higher level of responsibility in 
special education. Another possible reason may be that 
Principals that have school-based administrators may feel 
that it really is not their role to assume a higher level 
of responsibility in special education if there are 
school-based Special Education Administrators present at 
their schools to do this job. 
There are several recommendations that can be 
generated from this study. They are as follows: 
(1) The population in this study should be increased 
to possibly include high school, middle and 
elementary school Principals. 
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(2) Principals could benefit from more extensive 
training in special education. 
(3) More research needs to be conducted on Principals 
and their roles in special education. 
( 4 ) More research needs to be conducted on 
school-based Special Education Administrators and 
their responsibilities in a school and relate to 
the regular school administrator. 
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70 Harlan Road, S.W. 
Atlanta, Georgia 30311 
October 14, 1939 
Dear Principal: 
This letter is a follow-up of a request for your participation in a 
survey. The research survey which you were requested to complete dealt 
with high school principals' perception of the administrators' role in 
Special Education. The survey consists of demographic, background data as 
well as a section on Principal's perception of administrator's responsibil¬ 
ities in Special Education. This research has also been approved by the 
Atlanta Public School's Research Department. 
Your participation was requested because of your position as a high 
school principal and the significance of your input in this survey cannot 
be overemphasized. The enclosed questionnaire should require fewer than 
ten minutes to complete. 




GENERAL INSTRUCTIONS FOR QUESTIONNAIRE 
Sections A & B of this questionnaire merely ask that 
Principals answer questions pertaining to demo¬ 
graphic and background data. 
Section C contains 27 key operational tasks. 
Principals are to check the appropriate level of 
/ 
responsibility that they feel they should have for 
each task. The levels of responsibilities are: 
(1) Primary Role: The Principal should assume 
full responsibility; 
(2) Support Role: The Principal delegates 
responsibility to Special Education 
Personnel and serve as a support person; 
and 
(3) No Responsibility: The Principal should 
assume no responsibility for this role. 
Note: The information obtained in this survey will 
be kept anonymous. 
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PRINCIPAL'S PERCEPTION OF THE 
ADMINISTRATOR’S ROLE IN SPECIAL EDUCATION 




(2) a) Number o f Years Teaching Experience 
a, Year or less 
b. More than one year or less than two 
c. 3-4 years 
d. 5 years 
e . 6-9 years 
f. 10+ 
b) Was this experience in Special Education? 
 ; Yes (If yes, how long?)  
  No 
(3) Highest Degree Achieved (4) Major, Highest Degree 
Achieved 
 a . B . A. 
  b. Masters  
(Specify) 
  c. Specialist 
  d. Doctorate 
(5) Number of Years as Principal 
  a. Year or less 
  b. More than one year or less than two 
c. 3-4 Years 
d. 5 Years 
J r 
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Demographic Data Continued - 2 
  d. 6-9 
  e. 10+ 
(cA) Check the'type of training received in Special Education 
within the last five years. 
  a. College course(s) 
  b. Inservice Workshop(s) 
  c. Staff Development Course(s) 
  d. Other  
(Please Specify) 
  e. None (If none skip to if 8 ) 
(&b) Of the training listed in I 7, which has specifically 
influenced your thinking as a principal regarding 
Special Education? 
a.   
b. 
c.   
(*]) In the school where you are employed as principal, is 
there a school-based Special Education Administrator? 
(i.e., Program Coordinator or Program Assistant) 
  Yes 
  No 
Section B: Background Data 
(1) Teaching Special Education class (es) prior to becoming 
a principal influences an administrator's perception of 
his/her role in Special Education 
a. Strongly disagree 
b . Disagree 
c . Agree 
d . Strongly agree 
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Background Data Continued - 3 
(2) The presence of a school-base special education administrate 
influences an administrator's perception uf Special 
Education. 
a. Strongly disagree 
b. Disagree 
c . Agree 
d. Strongly agree 
Section C; Principals Perception of Level of Administrator's 









(1) Designs special educa¬ 
tion services delivery 
plan within school, 
not within the svstem. 
(2) Designs transportation 
plan. 
(3) Evaluates special- 
education programs. 
(4) Formulates long-term 
policies and objec¬ 
tives for special- 
education programs. 
(5) Recruits and selects 
professional person¬ 
nel . 
(6) Recruits and selects 
para-professional 
personnel. 
(7) Provides in-service 
training for profes¬ 
sional staff. 










(8) Coordinates in-service 














(10) Evaluates professional 
personnel. 
l j 
(11) Provides counseling ser¬ 
vices to students. 
(12) Administers and inter¬ 
pret psychological 
tests. 
(13) Serves as a member of 
evaluation and place¬ 
ment committee 
(14) Maintains a continuous 
liaison with human- 
service agencies. 
(15) Screens children to 
identify those who 
may need special 
services. 
t 
(16) Responsible for main¬ 
taining and control¬ 
ling student records. 
! 
i 
(17) Administers drugs. 
(18) Coordinates due pro¬ 
cess procedures. - 
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(19) Makes final decision 
on educational place¬ 
ment. 
(20) Make home visits. 
(21) Decides legitimacy of 
referrals for special- 
education services. 
(22) Responsible for evalu¬ 
ation of children who 
are referred for spe¬ 
cial education. 
(23) Writes individualized 
education program. 
(24) Prepares special- 
education budget. 
(25) Controls special- 
education expendi¬ 
tures . 
(26) Receives budget re¬ 
quests from the 
special-education 
staff. 
(27) Approves purchase 
orders within cen¬ 
tral-office guide¬ 
lines . 
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